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UNIVERSITY OF WISCONSIN-WHITEWATER
FACULTY SABBATICAL PROGRAM GUIDELINES
FISCAL YEAR 2011-2012 (2012-2013 TERMS)

|. PROGRAM DESCRIPTION

There are several components in the System-wide program of faculty development and
renewal as called for in Academic Planning Statement 3. The Faculty Sabbatical
Program is a professional leave program authorized under Wisconsin Statute 36.11(17)
and the University of Wisconsin System Academic Planning Statement 3.3 (ACPS-3.3).
At the University of Wisconsin-Whitewater, the program is administered through the
Office of the Provost and Vice Chancellor for Academic Affairs.

The purpose of the Sabbatical Program is to enable faculty recipients to be engaged in
intensive study in order to become more effective teachers and scholars and to
enhance their service to the University. This privilege is granted to faculty members on
the merit of their past academic contributions. Proposed activities are to be consistent
with the goals and/or priorities of the department, college, and university.

The program permits faculty members to take a leave for either one semester with full
compensation or an academic year with up to sixty-five percent of full compensation.
Faculty on sabbatical continue to earn creditable service towards retirement.

Il. ELIGIBILITY
A faculty member is eligible for a sabbatical award under the following terms:

1. A faculty member must have completed six or more years of full-time
instructional service in the University of Wisconsin System and not have
taken a sabbatical with the University of Wisconsin System during the
previous six years of full-time service, or its equivalent.

2. Leaves of absence, regardless of source of funding (including personal
resources); will be excluded in determining a faculty member’s years of full-
time service.

3. Preference shall be given to those making significant contributions to teaching
and who have not had a leave of absence, regardless of source of funding, in
the previous four years.

4. A sabbatical will not be awarded to faculty members who do not plan to return
to the University of Wisconsin-Whitewater for at least one academic year of
service after the completion of the sabbatical.



5. Successful sabbatical recipients will have complied with all requirements for
previous university grants/awards.

. TYPES
There are two types of sabbatical leaves that are available to faculty members:

1. A faculty member may take a sabbatical leave for an academic year and
receive from the University of Wisconsin-Whitewater financial support at any
level up to sixty-five percent of his/her full compensation for that period.

2. A faculty member may take a sabbatical leave for one semester and receive
from the institution financial support at any level up to a maximum of his/her
full compensation for that period.

Sabbaticals may be funded through a variety of mechanisms. “Traditional” sabbaticals
are supported by the department and/or college via colleague coverage, use of salary
savings to fund replacement instructors, or a combination of colleague coverage and
replacements. Extramural funds (grants, gifts, or contracts) may also be secured to
provide supplemental support for salaries and auxiliary costs.

Beginning with the 2002-2003 academic year, a central pool of funds administered by
the Chancellor has also been made available to provide supplemental support to
departments with limited resources. See Section VIl Supplemental Sabbatical Support
(aka Chancellor's Fellowship) for additional information.

IV. CONDITIONS

The following conditions govern the faculty sabbatical program:

1. In the administration of faculty sabbaticals, creditable service for retirement
purposes will vary depending on the length of the sabbatical and the level of
compensation. A faculty member considering a sabbatical leave should
consult with a University of Wisconsin-Whitewater fringe benefits coordinator
before submitting a proposal.

2. A faculty member may receive, and is encouraged to seek, supplementary
grants or other awards to support the sabbatical leave, but such
compensation, when combined with the amount of institutional compensation,
shall not exceed the full compensation normally received from the University
of Wisconsin-Whitewater for that period. Information regarding external
fellowship and grant opportunities may be accessed on the Research and
Sponsored Programs’ Faculty Sabbatical Website.

3. A faculty member may receive additional grants or awards only if the
conditions for accepting the additional resources do not interfere with the
stated purposes of the faculty member’s sabbatical project. All related




proposals submitted or awards received during the leave period should be
reported at the time of application. Applicants must notify Research and
Sponsored Programs of all subsequent proposal and award activity occurring
during the leave period.

4. A faculty member may seek additional support specifically for travel or
unusual living expenses during the sabbatical without restriction by the full-
compensation maximum. Information regarding external fellowship and grant
opportunities may be accessed on the Research and Sponsored Programs’
Faculty Sabbatical Website.

5. Sabbatical recipients cannot accept other paid employment during the leave
period, unless specifically stipulated as a condition of the leave and within the
full compensation restriction.

6. Sabbatical recipients must agree to return to the University of Wisconsin-
Whitewater for at least one academic year of service after the sabbatical, or
repay any compensation (salary, plus the university’s share of fringe benefits)
received from the University of Wisconsin-Whitewater during the sabbatical.

7. Sabbatical recipients must submit two copies of a written report to the
University of Wisconsin-Whitewater Office of Research and Sponsored
Programs by 15 September of the academic year following the year of the
sabbatical leave. The report should outline accomplishments and all awards
or grants received during the leave.

8. Successful proposals may be used as models to help others prepare
proposals. Unsuccessful proposals will be returned to the authors.

9. All sabbatical and fellowship award recipients must sign and file with the
Office of Research and Sponsored Programs a formal agreement
documenting knowledge of and commitment to terms and conditions.

V. COLLEGE PRIORITY AREAS

Each year the deans may designate College Priority Areas for the grant program related
to important System, campus, and college initiatives for improving institutional
effectiveness. Proposals reflecting the College Priority Areas will be given favorable
consideration, although submissions need not be limited to these priorities. All
proposals will be considered on their merits, i.e., the degree to which the project
involves a faculty member engaged in intensive study in order to become a more
effective teacher/scholar and to enhance his/her service to the University. However,
preference may be given to those applicants that specifically address one or more
College Priority Areas.



Applicants should contact their dean to obtain a listing of the College Priority Areas.
Information will also be provided on Research and Sponsored Programs’ Faculty
Sabbatical Website.

VI. UNIVERSITY STRATEGIC PLAN, VALUES, MISSION, AND PRIORITIES
The University has developed a Strategic Plan, as an outgrowth of our Values and
Mission (See Appendix A).

Proposals addressing the University’s Strategic Plan, Values, and/or Mission will be
given favorable consideration, although submissions need not be limited to these stated
priorities. Proposals addressing other key institutional priorities—LEAP (Liberal
Education America’s Promise) and Inclusive Excellence will also be given favorable
consideration.

All proposals will be considered on their merits, i.e., the degree to which the project
involves a faculty member engaged in intensive study in order to become a more
effective teacher/scholar and to enhance his/her service to the university. However,
preference will be given to those applicants that specifically address one or more of the
University’s Strategic Plan, Values, Mission and/or special priorities.

VIl. BOARD OF REGENTS EDUCATION COMMITTEE EMPHASES

The Board of Regents Education Committee last reviewed the biennial sabbatical
guidelines in December, 2008. At that time, the Committee identified several emphases
to be addressed by sabbatical projects, including:

1. Projects in support of the mission of the institution, in recognition that sabbatical
leaves are funded by the institution and should serve institutional purposes;

2. The scholarship of teaching and learning; proposals that take up the scholarship
of teaching and learning are encouraged to include the following in the
development of curricula and assessable objectives for student achievement:

A. Knowledge of human cultures and the natural world including breadth
of knowledge and the ability to think beyond one’s discipline, major, or
area of concentration.

B. Critical and creative thinking skills including inquiry, problem solving,
and higher order qualitative and quantitative reasoning.

C. Effective communication skills including listening, speaking, reading,
writing, and information literacy.

D. Intercultural knowledge and competence including the ability to interact
and work with people from diverse backgrounds and cultures; to lead or
contribute support to those who lead; and to empathize with and
understand those who are different than they are.


http://www.uww.edu/strategic_plan.pdf
http://www.uww.edu/learn/LEAP/index.php
http://www.uww.edu/diversity/

E. Individual, social, and environmental responsibility including civic
knowledge and engagement (both local and global), ethical reasoning,
and action.

w

Interdisciplinary activities;

4. Collaborative program activities;

(62

. International education; and/or

o

Application of technology to instruction and distance education.

Proposals addressing the Board of Regents Education Committee Emphases will be
given favorable consideration, although submissions need not be limited to these stated
priorities. All proposals will be considered on their merits, i.e., the degree to which the
project involves a faculty member engaged in intensive study in order to become a more
effective teacher/scholar and to enhance his/her service to the university. However,
preference may be given to those applicants that specifically address one or more of the
Regents Emphases.

VIIl. CHANCELLOR'S FELLOWSHIPS (SUPPLEMENTAL SABBATICAL SUPPORT)

The campus established (in 2002) a central fund to support fellowship proposals from
applicants in departments with limited resources. Many of these smaller academic
departments are unable to support sabbatical awards via traditional means (i.e.,
colleague coverage). Applicants must indicate on the Sabbatical Cover Page if
supplemental sabbatical support is required. The Department and College Support
Form must also address the need for supplemental sabbatical support, if applicable.

Chancellor’s Fellowship applications (sabbaticals requiring supplemental support) will
be considered SEPARATELY from those projects that will be funded through traditional
support mechanisms. The same selection criteria will be used to evaluate “traditional”
sabbatical applications as well as the Chancellor’s Fellowships.

IX. SELECTION CRITERIA

Applications will be considered only if:
1. Applicants meet all eligibility requirements and conditions, and

2. Applications are complete and received on time; late or incomplete
applications will be disqualified.

The Academic Development Committee will use the University of Wisconsin-
Whitewater Sabbatical Evaluation Form (Appendix B) to review proposals. Proposals
will be judged upon:



http://www.uww.edu/facsenate/fac_committee.html

5.

6.

The overall quality of the proposal and the proposed activity (5 points);

The potential of the proposed activity to enhance the applicant’s effectiveness
as a teacher/scholar (5 points);

How well the proposed activity fits the applicant’s long-term professional
plans (5 points);

The relation of the proposed activity to the goals and/or priorities of the
department, college and university (5 points);

The clarity of the evaluation plan (5 points);

The ability of the applicant to carry out the proposed activity (5 points).

Preference will be given to those who:

1.

2.

8.

Have not previously been granted a sabbatical;

Have not taken a leave of absence in the previous four years (regardless of
funding source);

Possess a terminal degree;
Have been granted tenure;

Have the greatest total number of years of service or the most years of
service since a leave of absence (regardless of funding source);

Propose projects that address one or more of the College Priority Areas (if
applicable);

Plan to target the University’s Strategic Plan, Values, and/or Mission as part
of the proposed sabbatical activities; and/or

Will address Board of Regents Education Committee Emphasis(es).

X. APPLICATION PROCEDURE

Eligible faculty members interested in participating in the Sabbatical Program must
prepare the proposal according to the instructions provided in Section XI Proposal
Format. ONE ORIGINAL complete proposal must be received in the Office of Research
and Sponsored Programs by 4:00 p.m. on MONDAY 10 OCTOBER 2011. This deadline
is firm. Applicants should not submit any additional copies.




Applicants must email the brief abstract (paragraph taken from the Sabbatical
Application Cover Page, Appendix D) and the applicant data (taken from Section XI
Proposal Format, Applicant Data) to Denise Ehlen, Research and Sponsored Programs,
ehlend@uww.edu. The electronic files must also be received by the Office of Research
and Sponsored Programs by 4:00 p.m. on MONDAY 10 OCTOBER 2011.

Proposals should be submitted to the college deans at least one week prior to the
Research and Sponsored Programs deadline to allow deans adequate time to review
and support proposals. Department chairs may have an even earlier deadline.

The Academic Development Committee evaluates proposals for sabbatical leave and
makes recommendations to the Office of the Provost and Vice Chancellor for Academic
Affairs. Proposals are highly recommended, recommended, or not recommended by
the committee.

The Provost, in consultation with the Chancellor and Deans, selects sabbatical
candidates to be forwarded to the Board of Regents and Chancellor Fellows. The
Provost will use the same selection criteria described in Section IX of this request for
proposals and as detailed in Appendix B.

The Provost transmits results of the campus sabbatical selection procedure to the Vice
President for Academic Affairs of the University of Wisconsin System by 11 November
2011. The Provost notifies applicants of their proposal status after transmission of the
campus’ list of candidates to the Regents. Sabbatical awards are formally announced
at the Board of Regents’ December meeting. Unsuccessful applicants are advised to
revise their proposals before reapplying the following year.

Xl. PROPOSAL FORMAT

A Sabbatical Application Checklist is provided as Appendix C. This checklist is provided
to insure completeness of the proposal. Applicants should not include the checklist with
the application at the time of submission.

SABBATICAL COVER PAGE: Applicants must complete the University of Wisconsin-
Whitewater Sabbatical Cover Page (see Appendix D.) This document and all forms
referenced herein are available from the Research and Sponsored Programs Faculty
Sabbatical Website.

PROPOSAL NARRATIVE: Parts 1to 3 (Objectives, Rationale, and Evaluation) must
not exceed seven (7) single-spaced pages in total. Proposals must have 2.5 cm
margins at the top, bottom, and on each side. The type size must be clear and readily
legible, and conform to the following requirements: 1) the height of the letters must not
be smaller than 11 point and 2) type density must be no more than 15 characters per
2.5 cm (for proportional spacing, the average for any representative section of text must
not exceed 15 characters per 2.5 cm). The type size used throughout the proposal
must conform to both requirements.


mailto:ehlend@uww.edu

While the guidelines specified above establish the minimum type size requirements,
applicants are advised that readability is of paramount importance and should take
precedence in selection of an appropriate font for use in the proposal.

1. Objectives and Project Plan

A.

B.

Describe the sabbatical/fellowship project objectives.
Detail the procedures to be used to accomplish each objective.

Provide a schedule of how the faculty member proposes to use the sabbatical
leave time.

. Supply the following information as it applies to the project:

1. Areading list (a representative sample is adequate given space limitations).
2. Names, dates, and purposes of any conferences or consultations.

3. Titles, numbers, and institutions for any courses taken.

List any grant/fellowship proposals to be submitted or awards to be received

during the sabbatical period (including any supplemental funding to be used
during the sabbatical period).

2. Rationale for the Project

A.

Describe how the activity will make the faculty member a more effective
teacher/scholar.

Discuss how the activity fits into the faculty member’s long-term professional
plans.

Connect the project to system/institutional priorities:

1. Explain how the activity is related to the goals and/or priorities of the
department.

2. Indicate how the project addresses the College Priority Areas (if applicable).

3. Describe how the activity relates to the University’s Strategic Plan, Values,
and/or Mission (if applicable).

4. State how the proposed sabbatical project addresses the Board of Regents
Education Committee Emphases (if applicable).




3. Project Evaluation

A.

Describe how the activity will be evaluated. Include several methods by which its
merit will be determined. (When appropriate, try to involve students, colleagues,
outside evaluators, and written observations and conclusions.)

List any publications, exhibits, or tangible outcomes that may result from the
activity.

Individuals are expected to present their scholarly findings at a university function
(e.g., department colloquium, college colloquium, university lecture, LEARN
Center Workshop) after submission of the final report.

APPLICANT DATA: This section must conform to the same format limitations specified
above and may not exceed two pages total.

1. Education

2. Professional expertise and faculty status

3.

4.

Leaves of absence in the previous six years (and outcomes)

Teaching at University of Wisconsin-Whitewater

A.

Summarize student evaluations over the past two years and indicate how they
compare to your department’s average.

Summarize any peer evaluations over the past two years.

Provide any other information indicating quality of teaching or degree of
effectiveness.

Scholarly activity

A.

List relevant professional publications, exhibits, performances, and presentations
at meetings.

List relevant extramural and intramural grant proposals and awards.

List relevant scholarly activities, including information indicating quality of
scholarly contributions (e.g. awards, fellowships, etc.).

DEPARTMENT AND COLLEGE SUPPORT FORM. A complete Department and
College Support Form (Appendix E) must be included with each proposal. Applications
that do not include a signed Department and College Support Form will not be reviewed
by the Academic Development Committee.



SUPPLEMENTARY MATERIALS: There is no page limitation for this section.

1. Compliance Documentation. Investigators that are approved for sabbatical leave
must comply with various State and Federal regulations.

A.

Investigators must submit an Institutional Review Board for the Protection of
Human Subijects (IRB) protocol if the project involves human subjects, including
notification of the status of the protocol review (pending, under revision, etc.), at
the time of submission. The IRB GUIDE, which contains a description of Federal
and campus policy and procedures, instructions for submission, and forms, may
be accessed on the Research and Sponsored Programs Compliance Website.

Investigators must also submit an Institutional Animal Care and Use Committee
(IACUC) protocol if the project involves animals, including notification of the
status of protocol review (pending, under revision, etc.), at the time of
submission. Information about Federal and campus policy and procedures,
instructions for submission, and forms may be accessed on the Research and
Sponsored Programs Compliance Website.

Applicants proposing research that involves physical, chemical, biological
hazards; hazardous waste management; or radiation issues must submit a risk
management plan approved by Lance Fredrick (fredricl@uww.edu), Director of
Environmental Health, Risk Management, Safety and Loss Control.

2. Letters of Commitment. Letters of support from colleagues, department chairs,
deans, or others may NOT to be included in the proposal and will not be considered
by the committee in its evaluations. Only letters, which confirm the existence of a
proposed relationship, travel/residence, or outside institutional commitment germane
to the sabbatical proposal, if any, may be included.

3. UW-Whitewater Travel Approval Request Form. Effective 26 November 2008, the
Chancellor or designee must pre-approve out-of-state travel per System policy.
Applicants requesting out-of-state travel must include a UW-Whitewater Travel
Approval Request Form (Appendix F). Applications that do not include a complete
Travel Approval Request Form will be returned without review.

10
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APPENDIX A
UNIVERSITY STRATEGIC PLAN,
VALUES, AND MISSION
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STRATEGIC PLAN

Regional Leadership | National Presence | Global Vision

'REMIER STATUS AMONG REGIONAI

\ND UNIVERSITI

WE WILL PURSUE SUSTAINABLE EXCI

ELLENCE IN FIVI

JCATOR. COMMUNITY, DIV

SITY AND
GLOBAL PERSPECTIVES, REGIONAL ENGAGEMENT, AND

PROFESSIONAL AND PERSONAL INTEGRITY.

URIVIRINTY OF WICONEN

WHITEWATER

STAY CLOSE. GO FAR.
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M L Programs and Learning

In order to expand and extend leaming, we must provide dynamic

and accessible educational and co-curricular programs, This will

be accomplished, in part, by focusing on artracting and supporting
academically motivated and involved students who demonstrate a
strong work ethic and passion for success, We must create effective, safe,
environmentally sound and secure learning environments thar promore
faculty, staff and student engagement and success. We will broaden

accessibility to education and services through mnovative and responsive

curricula, instructional delivery methods and co-curricular programs,

and focus on continuous improvement of programs and services through

the assessment of learning outcomes and evaluation of effectiveness of
university services. Finally, we will attract, retain and support sufficient
numbers of faculty and staff who are committed to innovatively
promoting student learning and fostering student success.

M I1. The Educator-Scholar Community
We must further develop UW-Whi 5 fon as a ity

of scholar-ed and professionals who possess and practice
excellence in the creation of new knowledge and its effective integration
in knci;ing, research, learning and problem-solving. This will be

accomplished by creating more opportunities for balancing research,
teaching, and service responsibilities. We will develop a community

of educaror-scholars among stadents, faculty and staff by supporting,
recognizing and rewarding, in particular, extramural activity and
applied research that improves the performance of the university

and /or supports needs of the region. We will engage more graduate and
undergraduare students in scholarly and creative activities, and expand
engagement in appropriate corporate-research parterships.

B 111 Diversity and Global Perspectives

We desire a reputation as on institution that truly values and nurtures
diverse intellectual, cultural, creative and service opportumities. To
accomplish that, we must promote our image s a diverse, respected and
empowering institution of higher leaming, We will attract and support
students from all parts of the region, navion and world, sustaining
optimum enrollment, retention and graduation rates for all srudent
populations. We will create and maintain programs for intercaltural or
international study, research and service in every department. We will
develop, artract and retain a diverse faculty and staff,

W IV, Regional Engagement

With a desire to be a valued educational, economic and cultural
resource, we will continue to seck out new ways of serving regional
communities, We will strengthen murually beneficial partnerships
within the University, within the UW System and with external
constituents, We will create and cultivare meaningful relationships
with members of the extended campus community.

B V. Professional and Personal Integrity

We ains to build on our reputation as an institution of lasting integrity
which is actively and visibly demonstrated through the words and deeds
qf facrdl‘y, skgﬂ' and students. o do so, we will continue to promote a
culrure that values personal responsibility among faculty, staff studenrs
and administrators and supports professional improvement for all
university personnel. Decisions will be made in the best interest of
students, constituents, the Universitys future, and the public trust, We

will encourage members of the University to exemplify good citizenship,

and, when appropriare, provide civic leadership, and we will recognize
those members of the University community whose distinguished
efforts reflect favorably on the institurion,

13



UNIVERSITY OF WISCONSIN-WHITEWATER
UNIVERSITY VALUES AND MISSION

VALUES

The following values lie at the heart of UW-Whitewater:

Commitment to the pursuit of knowledge and understanding;

Development of the individual;

Personal and professional integrity;

Commitment to serve; and

Commitment to develop a sense of community, respect for diversity, and global
perspectives.

MISSION

The University of Wisconsin-Whitewater is committed to the development of the
individual, the growth of personal and professional integrity and respect for diversity and
global perspectives. These are met by providing academic and co-curricular programs
that emphasize the pursuit of knowledge and understanding and a commitment to
service within a safe and secure environment.

The mission of the University of Wisconsin-Whitewater is:

1. To provide a range of undergraduate programs and degrees, including
interdisciplinary programs, in letters, sciences, and the arts as well as programs
and degrees leading to professional specialization.

2. To offer graduate education built clearly upon its undergraduate emphases and
strengths with particular emphasis in the fields of business, education,
communication, and human services.

3. To engage in scholarly activity, including research, scholarship and creative
endeavor that supports its programs at the associate and baccalaureate degree
level, its graduate programs, and its select mission.

4. To create and maintain a positive and inviting environment for multicultural
students, students with disabilities, and nontraditional students, and provide
support services and programs for them.

5. To serve as a regional cultural and economic resource center through its service
initiatives.

6. To provide continuing education and outreach programs as integrated
institutional activities.

7. To provide a variety of co-curricular activities to enhance out-of-class learning
opportunities.

8. To encourage and maintain a high level of personal and professional integrity in
all University life and activities.

(Approved by the UW System Board of Regents, February 11, 2005)

aprwdE
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The Essential Learning Outcomes
* % Kk K* Kk K * h h Kk Kk * * * Kk Kk k K

Beginning in school, and continuing at successively higher levels across their college studies,
students should prepare for twentyfirst-century challenges by gaining:

¥ Knowledge of Human Cultures and the Physical and Natural World

« Through study in the sciences and mathematics, social sciences, humanities, histories,
languages, and the arts

Focused by engagement with big questions, both contempaorary and enduring

¥ Intellectual and Practical Skills, including

= Inquiry and analysis

+ Critical and creative thinking

= Written and oral communication
= Quantitative literacy

» Information literacy

» Teamwork and problem solving

Practiced extensively, across the curriculum, in the context of progressively more challenging
problems, projects, and standards for performance

¥ Personal and Social Responsibility, including

= Civic knowledge and engagement—Ilocal and global
+ Intercultural knowledge and com petence

+ Ethical reasoning and action

= Foundations and skills for lifelong learning

Anchored through active involvement with diverse communities and reat-world challenges

¥ Integrative Learning, including
» Synthesis and advanced accomplishment across general and specialized studies

Demoanstrated throtgh the application of knowledge, skills, and responsibilities to new setlings
and complex prablems

Note: This listing was developad through a multivear dialogue with hundreds of colleges and universities about needed goals for student
learning; analysis of a long series of recommendations and reports from the business community; and analysis of the accreditation re-
quirements forengineering, business, nursing, and teacher education. The findings are documented in previous publications of the Asso-
ciation of American Colleges and Universities: Graater Expactations: A Mew Vision for Learning as & Mation Goeas to Collage (2002), Taking

Responsibility for the Quality of the Baccalzuresta Dagree (2004), and Libera! Educaiion Quicomas: A Preliminary Report on Achievement
In Colfege (2005). Libaral Education Outcomas is available online at www .aacu.org/leap

LEAP °
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High—lmpact Educational Practices

* * % *

First-Year Seminars and Experiences

Many schools now build into the curriculum first-year seminars or
other programs that bring small groups of students together with
faculty or staff on a regular basis. The highest-quality first-year

experiences place a strong emphasis on critical inguiry, frequen
eriences pl trong b tical inguiry, frequent

writing, imformation literacy, collaborative learning, and other skills
that develop students’ intellectual and practical competencies.
First-year seminars can also mvolve students with cutting-edge
questions in scholarship and with faculty members’ own research.

Common Intellectual Experiences

The older idea of a “core” curriculum has evolved mto a variety of
modern forms, such as a set of required common courses or a
vertically organized general education program that includes advanced
miegrative studies and/or required participation n a learning
community (see below). These programs often combine broad
themes—e.g., technology and society, global interdependence—with a
variety of curricular and cocurricular options for students.

Learning Communities

The key goals for learning communities are to encourage integration
of learning across courses and to involve students with “big questions”
that matter beyond the classroom. Students take twe or more linked
courses as a group and work closely with one another and with their
professors. Many learning communities explore a commeon topic and/
or common readings through the lenses of different disciplines. Some
deliberately link “liberal arts” and “professional courses”; others feature

service learning,.

Writing-Intensive Courses

These courses emphasize writing at all levels of nstruction and across
the curriculum, ncluding final-year projects. Students are encouraged
to produce and revise vanious forms of writmg for different audiences
m different disciplines. The effectiveness of this repeated practice
“across the curriculum” has led to parallel efforts i such areas as
quantitative reasoning, oral communication, information literacy, and,
on some carmnpuses, ethical inguiry.

Collaborative Assignments and Projects
Collaborative learning combines two key goals: learning o work and
solve problems in the company of others, and sharpening one’s cwn
understanding by listening seriously to the nsights of others,
especially those with different backgrounds and life experiences.
Approaches range from smdy groups within a course, to team-based
assignments and writing, to cooperative projects and research.

LEAP

* Kk Kk Kk Kk Kk X K

Undergraduate Research

Many colleges and universities are now providing research experiences
for students in all disciplines. Undergraduate research, however, has been
most prominently used in science disciplines. With strong support from

the National Science Foundation and the research community, scientists

are reshaping their courses to connect key concepts and questions with
students’ early and active mvolvement in systematic investigation and
research. The goal is to involve students with actively contested questions,
empirical observation, cutting-edge technologies, and the sense of

excitement that comes from working to answer important questions

Diversity/Global Learning
Many colleges and universities now emphasize courses and programs
ife experiences, and worldviews

that help smdents explore cultures
different from their own. These studies—which may address ULS.
diversity, world cultures, or both—often explore “difficult differences”
such as racial, ethnic, and gender inequality, or continuing struggles
around the globe for human rights, freedom, and power. Frequently,
mtercultural studies are angmented by experiential learning in the
community and/or by sdy abroad.

Service Learning, Community-Based Learning

In these programs, field-based “experiential learning” with
community partiiers is an instructional strategy—and often a required
part of the course. The idea is to give students direct experience with
issues they are studying in the curriculum and with ongoing efforts to
analyze and solve problems in the community A key element in these
programs is the opportanity students have to both apply what they are
learning in real-world settings and reflect in a classroom setting on
their service experiences. These programs model the idea that giving
something back to the community is an important college outcome,
and that workmg with community partiiers is good preparation for
citizenship, work, and life.

Internships

Internships are another increasingly commeon form of experiential
learning. The idea is to provide students with direct experience ina
work setting—usually related to their career mterests—and to give
them the benefit of supervision and coaching from professionals in
the field. If the internship is taken for course credit, students complete
a project or paper that is approved by a faculty member.

Capstone Courses and Projects

Whether they're called “senior capstones” or some other name, these
culminating experiences require smdents nearing the end of their
college years to ereate a project of some sort that integrates and
applies what they've learned. The project might be a research paper, a
performance, a portfolio of "best work,” or an exhibit of artwork.
Capstones are offered both in departmental programs and, increasingly,
n general education as well.
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Table 1

Relationships between Selected High-Impact Activities, Deep
Learning, and Self-Reported Gains

Deep Gains Gains Gains
Learning General Personal Practical
First-Year
Learning Communities +4+4 ++ 4+ ++
Service Learning | +++ ++ 4+ ++
Senior
Study Abroad ++ + *+
Student-Faculty Research e s ++ 4+ ++
Service Learning | ++ +++ +44 4+
Senior Culminating Expetience ++ ++ 44+ ++

Table 2

+p<.001, ++ p <.001 & Unstd B > .10, +++ p <.001 & Unstd B > .30

Relationships between Selected High-Impact Activities and Clus-
ters of Effective Educational Practices

Level of Active and Student- Supportive
Academic Collaborative | Faculty Campus
Challenge Learning Interaction Environment
First-Year
Learning Communities ++ +4++ +4++ ++
Service Learning ++ +++ +++ ++
Senior
Study Abroad ++ ++ ++ +
Student-Faculty Research +++ +++ +44 ++
Service Leaming ++ e+t 4+ -+
Senior Culminating Expetience ++ ++ +++ ++

4+p<.001, ++p <.001 & Unstd B » 10, ++4 p <.001 & Unstd B » .30

Source: High-Impact Educational Practices: What They Are, Who Has Access to Them, and Why They Matter by George D. Kuh,
{Washingten, DC: AAC&U, 2008). For information and mare resources and research from LEAP see www.aacu.org/leap,
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Inclusive Excellence Guidelines

Introduction: These guidelines are the result of a workshop funded by an Inclusive Excellence grant from the Chancellor’'s Office
of UW-Whitewater. The workshop organizers invited speakers from the American Association of Colleges and Universities and
from the University of Wisconsin System to work with faculty, instructional staff and administrators from each of the four colleges,
representing as many academic disciplines as possible. Workshop participants learned about Inclusive Excellence as a national
and state initiative and an important element of LEAP, a liberal arts initiative that has been adopted by UWW as well as UW
System.

Inclusive Excellence has been informed by both the failures and successes of previous diversity efforts and represents a research-
based revision and re-iteration of these earlier initiatives. Among the most important elements of Inclusive Excellence is the
understanding that 1) equity goals cannot be reached without the commitment and involvement of the entire university, 2) a
strong liberal arts education cannot be achieved without diversity education at its core, and 3) none of our students can be
prepared for a twenty-first-century world without multicultural competencies.

With these principles in mind, workshop participants created a comprehensive set of guidelines with which academic departments
and divisions can determine their progress towards the goals of Inclusive Excellence. The guidelines are organized across those
categories that arose in the workshop discussions and that participants thought would make the guidelines easier to use, but our
understanding is that these categories are overlapping and mutually dependent. We also understand that particular
departments/disciplines may need to shape and prioritize goals in ways that make sense within their own departments and
disciplines.

Terms:

Diversity: Inclusive Excellence employs a broader definition of diversity than has been used in previous initiatives. Race and
ethnic differences are part of the new definition of learning, as are differences of sexuality, age, gender, ability status, and class.
According to AAC&U, “diversity” refers to both personal and group differences that can be employed in the service of learning.

Students of Opportunity: Students who may be disadvantaged in a particular context are referred to here as “students of
opportunity.” Astudent may be a “student of opportunity” in one context but not another. Women students, for example, might
be considered “students of opportunity” in the context of STEM (Science, Technology, Engineering and Mathematics) disciplines
but not in the university as a whole.

Equity: Itis important to distinguish between equity and equality. “Equality” implies sameness, that students and faculty/staff
have access to exactly the same resources, without reference to individual needs. “Equity,” in contrast, takes individual and group
needs and differences into consideration. For instance, it is not meaningful to welcome students with disabilities if we do not also
provide for their different needs in the classroom. Inclusive Excellence emphasizes equity over equality.

High-Impact Practices (HIPS): These are teaching practices shown by research to support the success of students of opportunity as
well as other college students.

LEAP: Liberal Education America's Promise, a national initiative promoting the value of liberal education for all students,

Universal Design: This is a principle according to which every element of the classroom and workplace are organized to be
serviceable for as many people as possible regardless of age, ability or situation.
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Long-term Goals

Progressing Toward Inclusive
Excellence

Starting Place

STUDENTS

Multi-cultural curriculum: All students
have access to a liberal education with
Inclusive Excellence at its center. General
Education courses are designed around
LEAP and Inclusive Excellence goals.
Content of courses within disciplines is up-
to-date in relation to IE. Students are well-
prepared for a diverse world.

Most students will find that some of their
major courses echo material learned in
required diversity courses. In both General
Education and in the disciplines, appropriate
courses and curricula are re-designed with
Inclusive Excellence, LEAP goals and the most
current research in mind. Students are better
prepared to work and live in increasingly
diverse environments.

Students have access to courses with
significant diversity content, but can avoid
most courses with inclusive curricula.
General Education courses may or may not
have inclusive content, and departments
whose disciplines include research on
diversity issues nevertheless have uneven
commitment to inclusivity in the
curriculum,

Pedagogy: Students work with faculty who
are aware of and are using high-impact
pedagogical practices—particularly those
proven effective with students of
opportunity--understanding that those
practices positively impact all students.
Emphasis on equity rather than equality.

Faculty demonstrates increasing awareness of
high-impact practices and a larger number of
faculty are trained in their use. Increasing
emphasis on equity rather than equality.

Faculty demonstrates an uneven
awareness and use of high-impact
practices. Faculty training occurs on an
individual interest basis. Overall climate
focuses more on equality rather than
equity.

and R i Students of
opportunity are successfully recruited and
retained at a rate reflective of their
presence in the larger community. Their
presence is understood to be of value in
itself but also as part of an effective
educational envirenment for all students.
Responsibility for r & ris widely shared.

The university community takes a more
widespread responsibility for recruitment and
retention of students of opportunity than in
the past. Increased cooperation among
administration, faculty and students services
in student recruitment and retention.
Increased awareness that all students benefit
from more diverse student body. Closing gaps
in student recruitment and retention.

Some students of opportunity are
recruited but with mixed success. Efforts
towards recruitment and retention are
thought to be the responsibility of a
limited number of departments, divisions,
and individuals. Recruitment and
retention efforts understood as only “for
underprivileged.”

Support: . Students have access to
resources to support their success. All
students, including students of opportunity,
are held to high standards inside and
outside the classroom.

Faculty and students are becoming more
aware of resources that exist. These
resources leveraged for excellence not just
survival.

Services are available to studentscna
limited basis, though students/faculty may
not be aware of them. Support services
and faculty priorities focus on the survival
of students of opportunity—who may be
held to a lower standard of success.

Success: The success of all students is
determined through a variety of measures.
Achievement gaps between groups of
students insignificant.

Student success is measured in a variety of
ways, traditional and non-traditional. Gaps in
student success diminishing but still
significant.

Students of opportunity are significantly
less successful by traditional measures
than are other students. The institution
renews its commitment to close the
achievement gap.

FACULTY/STAFF

and Departments
and divisions have faculty/staff composition
reflective of local demographics (staff) or
national PhD poals (faculty). Best practices
in recruitment and retention used. Diverse
faculty understood to be part of a vital
department.

Departments and divisions are investigating
and beginning to put into practice best
practices for recruitment and retention of
diverse faculty. Increased success in recruiting
and retaining diverse faculty.

Some faculty/staff from under-
represented groups are recruited but with
mixed success. Few innovative strategies
and limited buy-in. Recruitment and
retention efforts understood as only “for
underprivileged” rather than as central to
vitality of department.

Conflict Resolution: Faculty and staff
experience an equitable working
environment in which diverse voices are
valued and conflicts are resolved in ways
that reflect multicultural competence.
Collegial and equitable working community
in which different needs and different gifts
are acknowledged.

Best practices for conflict resolution are
explored and enacted. Best practices for
success of diverse faculty explored and
enacted, Conscious community building
within and across departments. Norms open
for negotiation.

Little or no attention is given to issues of
diversity and conflict. Working
environment that emphasizes equality
over equity. Many unspoken rules more
difficult for some to understand. Informal
coalitions sometimes exclude and
marginalize. Norms sometimes exclude or
reinforce inequity.

Faculty Rewards: Faculty rewards reflect
Inclusive Excellence values. Work towards
Inclusive Excellence goals included in
tenure, promotion, and merit decisions.
Interdisciplinary and emerging scholarship,
especially as related to IE, valued alongside
traditional research. Effective teaching and
service in relation to goals of IE highly
valued in rewards processes. Grant money
and course releases also made available for
|E work.

Departments re-evaluate the importance of
service, teaching and mentoring work in
relation to |E goals. Interdisciplinary
scholarship and/or scholarship supporting IE
goals re-evaluated to carry more weight in
decision-making process. Mentoring of
students of opportunity prioritized in rewards
process. Exploration of sources of support for
IE work.

Faculty rewards reflect traditional
disciplinary values. Interdisciplinary
and/or diversity-related scholarship valued
little. Faculty/staff from under-
represented groups mentor students of
opportunity without being rewarded by
colleagues. Work on diversity/IE issues,
while occasionally funded, is sometimes
considered a matter of personal interest
rather than central to the department or
discipline.
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Promotion and Tenure:

Faculty and staff have equitable to
promotion, tenure, and merit—across all
groups including sub-disciplines. Review
processes revised for optimum equity.
Resources available for mentoring and
other programs in order to achieve
equitable results.

Departments or constituencies conduct
routine research-based assessment of
differential access to promotion, tenure and
merit—followed by action planning when one
group falls behind. Resources found for
achievement of equitable results. Evaluation
processes under review for equity—including
attention to sub-disciplines.

Departments emphasize equality for
diverse faculty/ staff rather than equity.
Little acknowledgement of how diversity
can affect such measures as teacher
evaluation or access to career-enhancing
resources such as mentoring. No
examination of the differential treatment
of sub-disciplines.

Professional Develop t: Many faculty
members enacting best practices in relation
to |E goals in teaching. Faculty routinely
engage in professional development to
improve in relation to IE goals, including
curricular inclusion and universal design.
Resources available for IE related
professional development.

Mare resources available to support
enactment of IE best practices—including
increased mentoring of students of
opportunity, support for continual training
and professional development in relation to IE
goals, including curricular inclusion and
universal design.

Most departments consider faculty
training in the discipline sufficient.
Minimal resources available for re-design
of classes for curricular inclusion or
universal design. Student mentoring often
done without formal support or
acknowledgement.

‘Working Together: Clear and frequent
communication between departments and
divisions maximizes |E efforts across
departments and divisions.

Improved communication between
departments and divisions facilitates
cooperation on |E work,

Faculty/staff often work on IE goals in
isolation, resulting in uneven progress and
duplication of efforts.

ADMINISTRATION and SUPPORT STAFF

Recruit t and Retention: Composition
of administration reflective of national PhD
pools. Best practices in recruitment and
retention used. Diverse administration
understood to be part of a vital university.

University investigates and begins to put into
use best practices for recruitment and
retention of diverse administrators. Increased
success in recruiting and retaining diverse
administrators.

Some administrators from under-
represented groups are recruited but with
mixed success. Few innovative strategies
and limited buy-in. Recruitment and
retention efforts understood as only “for
underprivileged” rather than as central to
vitality of university.

Pipeline: The pipeline for administrative
positions is consistently and consciously
diverse, Multiple and transparent ways of
moving through pipeline.

Pipelines for administration are clarified and
formalized so that decisions get made in
equitable and open ways,

Chairs, program directors, administrative
interns, and interims are chosen without
regard for maintaining a diverse
administrative pool. Unconscious and/for
informal choices for faculty staff to fill
pipeline positions.

Multicultural Competence: Administrators
have multicultural competence, which they
consider central to their work, and are able
to recognize and resolve conflicts in
equitable ways.

Multicultural competence is becoming a
central qualification for administrative work.
Administrators are being trained to recognize
and resolve conflicts in inequitable ways.

Administrators have uneven

understanding of IE goals and may not
have multicultural competence, which
they consider peripheral to their work.

Recruitment and Retention-Support Staff:
Composition of support staff reflects
regional demographics. Diverse support
staff understood to be part of a vital
university.

University investigates lack of diversity in
support staff and begins to improve
representation of diverse groups among
support staff,

Very few support staff come from under-
represented groups. Few innovative
strategies and limited buy-in. Diverse
support staff not seen as central to vitality
of university and surrounding
communities.

Multicultural Comg pport Staff:
Support staff have multicultural
competence and can effectively work with
and mentor students of opportunity. Their
role working with such students is

understood and appreciated.

Training for multicultural competence is made
available to support staff. More support staff
taking advantage of the opportunity for such
training; supervisors beginning to understand
the role support staff play in relation to
students of opportunity.

The role support staff play in creating a
positive climate for students of
opportunity is not recognized. No training
available to increase multicultural
competence. Support staff not
representative of regional demographics.

CURRICULUM

Integration of IE: LEAP goals and Inclusive
Excellence goals is integrated across the
curriculum, with Gen Ed courses
demonstrating a strong commitment to IE.

Leap goals and Inclusive Excellence is included
in many courses but particularly in those of
particular departments. Integration of |E goals
inconsistent though progressing.

Inclusive Excellence is considered the
province of particular departments and
courses only, not diffused throughout the
curriculum.

Universal Design: Courses are designed
whenever possible using principles of
universal design—i.e. courses designed for
maximum success for students with
learning disabilities and/or different
learning styles. Universal design
understood to be central to our mission and
to benefit all students.

More courses are designed according to the
principles of universal design. The university
is beginning to understand such principles as
central to the university’s mission, rather than
useful to only specific groups of students.

A few faculty members adhere to
principles of universal design, but most are
unfamiliar andfor uninterested in it. Many
students who might be helped by universal
design principles flounder.
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Collaboration: Collaboration between
faculty in different disciplines and
collaboration with student services is
valued as a tool to advance the goals of
Inclusive Excellence. Resources are
available.

More opportunities for collaboration to
advance the goals of IE become available,
though this funding is uneven.

Collaboration between faculty in different
disciplines and collaboration with Student
Affairs is done on an ad hoc basis. Limited
support available for collaborative
approaches to advancing the goals of IE.

INSTITUTION

Community Building: Faculty, staff and
students feel that they are part of a
community. Community-building activities
are consciously inclusive and have
administrative support.

Inclusive community-building activities occur,
but they have little administrative support and
occur in haphazard fashion.

Community-building activities occur in
informal fashion and without attention to
inclusion. As a result, outsider groups are
marginalized.

Facilities: Facilities reflect centrality of IE
goals. Student support services centrally
located and not geographically
marginalized. Disciplines that provide
General Education service courses that
provide much diversity education are
equitably housed.

Any inequities in facilities acknowledged.
Plans for more equitable housing of programs
is in progress; funding being sought.

Facilities reflect traditional priorities.
Student services and disciplines that
provide “service courses” may be
inequitably housed.

Goal setting: Departments and divisions
engage in evidence-based planning in
relation to IE goals. University
administration supports these efforts,

Departments and divisions are beginning to
engage in evidence-based planning in relation
to IE goals.

Most departments and divisions operate
according to traditional disciplinary ideas
about goal setting. |E goal setting left to
particular disciplines.

Reporting: Reporting structures effectively
assess and provide feedback for
department/division work on IE.

Reporting structures developed or partially
developed for assessment of IE goals.

Reporting structures for IE goals pro
forma. Relatively little feedback or action
planning in relation to reporting
structures.
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UNIVERSITY OF WISCONSIN-WHITEWATER

SABBATICAL EVALUATION FORM

APPLICANT REVIEWER INITIALS

The Academic Development Committee evaluates proposals to determine that the nature and extent of the
proposed activities and outcomes are appropriate for the length of the requested sabbatical. While the
outcomes of a sabbatical will vary, there is a general expectation that the activities and outcomes contained in a
one-year sabbatical will be greater than those of a one-semester sabbatical. While the privilege of receiving a
sabbatical should be granted to faculty members on the merit of their past academic contributions, prior
academic achievements do not take precedence over the need to address in detail the criteria listed in the
University of Wisconsin-Whitewater Faculty Sabbatical Program Guidelines and below. Please assess the
degree to which the sabbatical application addresses these criteria (questions are intended to suggest the
considerations that may be included).

Rate criteria below using the following scale 1 Inadequate 4 Good
2 Poor 5 Excellent
3 Average

CRITERIA RATING

1. OBJECTIVES AND PLAN OF PROJECT

Overall quality of the proposed activity. Have sabbatical activities been described in detail?
Objectives are clear? Procedures detailed? Proposed outcomes appropriate for the length of
the sabbatical? Comprehensive schedule provided?

2. RATIONALE FOR THE PROJECT®

Potential of the proposed activity to enhance the applicant’s effectiveness as a teacher/scholar.
Sabbatical activities clearly related to faculty member’s responsibilities in teaching or research?
How? How will quality of instruction and/or research be enhanced?

How well the proposed activity fits the applicant’s long-term professional plans. What will be
learned? How will faculty member’s professionalism be advanced? How do sabbatical activities
provide a foundation for future scholarly activity?

Relation of the activity to the department/college/university. To what degree do proposed
activities address departmental goals? Does sabbatical activity address the College’s Priority
Areas? Will project address the University’s Values, Mission, Objectives, and/or Goals? To
what extent does the proposal address the Regent’s Education Committee Emphases? To what
extent does the proposal incorporate LEAP and/or Inclusive Excellence?

3. PROJECT EVALUATION

Clarity of the evaluation plan. On what basis should Committee assess relative success?
Appropriate to the project’'s goals/objectives? How evaluated? Tangible outcomes that may
result from activity? How will scholar disseminate outcomes/results?

4. APPLICANT DATA

The ability of the applicant to carry out the proposed activity. Previous sabbatical? Leave of

absence in previous four years? Terminal degree? Received tenure? Teaching/academic
contributions and/or scholarly products merit a sabbatical leave? Awards received?

TOTAL

' The project rationale (project potential, fit within the applicant’s long term plans, and relation to
department/college/university goals) is considered the key element of the Faculty Sabbatical application and is therefore,
weighted more heavily than the other proposal components.
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UNIVERSITY OF WISCONSIN-WHITEWATER

SABBATICAL APPLICATION
CHECKLIST

The sabbatical application must include the following sections in order. This form is
provided to ensure completeness of the grant application. Do not include this checklist
with the application at time of submission.

[ ] University of Wisconsin-Whitewater Sabbatical Application Cover Page completed
(including affirmation signature).

The brief abstract provided on the Cover Page must also be provided as a text file
electronically via email to ehlend@uww.edu.

[ ] Proposal Narrative completed according to guidelines.
] Objectives and Project Plan
[] Rationale for the Project
[] Project Evaluation
[ ] Applicant Data completed. Applicant data must conform to format described in this
request for proposals. Do not submit a complete vita/resume.

The Applicant Data must also be provided as a text file electronically via email to
ehlend@uww.edu.

[ ] University of Wisconsin-Whitewater Sabbatical Department and College Support
Form completed (including signatures).

[ ] Supplementary materials provided.
[] Compliance documentation (IRB, IACUC, biohazards) attached if applicable.

] Letters of commitment attached if applicable. Do NOT include letters of
support from colleagues, department chairs, deans, or others. Only letters,
which confirm the existence of a proposed relationship, travel/residence, or
outside institutional commitment germane to the sabbatical proposal, if any, may
be included.
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UNIVERSITY OF WISCONSIN-WHITEWATER
SABBATICAL/FELLOWSHIP APPLICATION
COVER PAGE

Applicant Name:

Department:

Years of Service: Year of Tenure Decision:

Sabbatical/Fellowship Support Time Period

[]2012-2013 Academic Year (up to 65% compensation)
[ ] Fall 2012 Semester (up to full compensation)
[ ] Spring 2013 Semester (up to full compensation)

Supplemental support required through a Chancellor's Fellowship?
[JNO []YES

[OPTIONAL] The applicant for sabbatical/fellowship is a (please check appropriate)
[] Member of an Ethnic Minority [ ] Woman

Title of Project:

Abstract, summarizing sabbatical/fellowship activities (Please limit to a short and clear paragraph of
three to four sentences.) Abstract text must also be provided electronically to ehlend@uww.edu.

AFFIRMATION

| hereby agree to return to the University of Wisconsin-Whitewater for at least one academic year of
full-time service immediately following the termination of the sabbatical/fellowship, or repay any
compensation (salary, plus the university’s share of fringe benefits) | have received from the
university during the sabbatical/fellowship.

(Applicant’s Signature) (Date
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UNIVERSITY OF WISCONSIN-WHITEWATER
DEPARTMENT AND COLLEGE
SUPPORT FORM

Applicant Name:

Department:

Sabbatical/Fellowship Support Time Period

[]2012-2013 Academic Year (up to 65% compensation)
[ ] Fall 2012 Semester (up to full compensation)
[] Spring 2013 Semester (up to full compensation)

Supplemental support required through a Chancellor’s Fellowship?

CINO ] YES
Title of Project:

DEPARTMENT SUPPORT

[] I support this application for sabbatical leave/fellowship. The Department has committed the
resources to support the personnel expenses related to this sabbatical leave request as
described below.

Briefly, describe how staffing arrangements have been made to maintain quality instructional
services to students during the leave.

[] 1 support this application for sabbatical leave IF AND ONLY IF Supplemental Sabbatical Support
is secured.

Briefly, justify the need for Supplemental Sabbatical Support.

-CONTINUED-



DEPARTMENT SUPPORT CONTINUED

[] I'am unable to support this application for sabbatical leave / fellowship.

Describe rationale for lack of support.

Signature of Department Chair Date

COLLEGE SUPPORT

[ ] I approve the proposed activity, the semester(s) requested, and the arrangements for covering
the applicant’s teaching responsibilities during the leave.

[ ] I support this application for sabbatical leave IF AND ONLY IF Chancellor's Fellowship is
secured.

Briefly, justify the need for Supplemental Sabbatical Support.

[ ] 1 am unable to support this application for sabbatical leave.

Describe rationale for lack of support.

Signature of College Dean Date
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UW-WHITEWATER FACULTY SABBATICAL
TRAVEL APPROVAL REQUEST

TRAVELER’S NAME

DESTINATION
PURPOSE OF TRIP
DATE OF DEPARTURE DATE OF RETURN
ESTIMATED COST S
Fund Program Org Project/Grant

NAMES OF OTHER PEOPLE ATTENDING:

You are welcome to provide an attachment to help justify your travel.

TRAVELER SIGNATURE/DATE

DEPARTMENT HEAD SIGNATURE/DATE [JapPROVED [JNOT APPROVED

Questions to be completed by Dean or Division Head:

Is this travel essential and necessary for you to perform your duties? O Yes (O No

Are you a conference presenter or panelist? [ ves [INo [ NA
Could the business be accomplished through other means (teleconference, videoconference, etc.)? O Yes I No (I NA
Are there alternative sites closer to campus that would result in lower travel costs? [J Yes [0 No [ NA
In the case of travel to an event, is it necessary for more than one employee from a division to attend? [ Yes CINo CINA
Could the information, instead, be shared with colleagues by the person who was authorized to attend? | [ Yes [ No [J NA
Cold the trip be postponed or canceled? What is the fiscal consequence of postponing or canceling the | [ Yes [ No

trip?

DEAN OR DIVISION HEAD SIGNATURE/DATE [JarPROVED [CJNOT APPROVED
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